This article demonstrates that popular music's potential as a tool for teaching interactive introductory sociology courses is enhanced when a cultural analysis of a specific music genre is incorporated into the classroom. Using this type of analysis as an integrative course theme promotes active learning as students apply sociological ideas to explain empirical reality. Using heavy metal music as an example, I present a two-part model for integrating a cultural analysis of this music and its subculture into the introductory course. Students first conduct a sociologically grounded cultural analysis of heavy metal music. Then they expand this analysis during the rest of the course by applying new concepts, theories, and research to explain this cultural object sociologically. 
(1983) and McGee, Vaughan, and Baker (1985) argued that the typical introductory course was seriously misguided and a major contributor to the discipline's declining popularity among students and its negative public image. Teachers of introductory courses were criticized for failing to make sociology relevant for their diverse audience, for the shallow "encyclopedic quality" of the survey course, and for their reliance on passive learning methods. Proponents of interactive approaches to teaching the introductory course advocate depth over breadth, the development of unifying themes, and a greater commitment to student involvement and active learning. Rather than approaching the introductory course as an overview of an academic discipline (the graduate school model), Sundgren (1994) suggests thatintroductory sociology instructors can best serve students by "emphasizing the importance of sociological knowledge as a tool for survival in a complex world, and teaching the sociological perspective in a way that will enhance our students' education and their ability to think critically about what they read and see" (p. 348). Others advocate organizing the introductory course around an integrative theme that provides a coherent structure, narrowing the range of conceptual tools employed and focusing on a few central issues. Barger (1987) describes the way "modernization" can be used as a unifying theme that helps "tie together what it is that sociology seeks to do" (p. 88). Meanwhile, McGee et al. (1985) discuss how "the corporate realities of everyday life" and "social awareness" can be used as themes relevant to students. Other sociologists believe that narrowing course content around a theme is vital for the promotion of critical thinking as a course goal (Mayer 1986 Rather than the teacher presenting facts to the students, the students play an active role in learning by exploring issues and ideas under the guidance of the instructor. Instead of memorizing, and being mesmerized by, a set of often loosely connected facts, the student learns a way of thinking, asking questions, searching for answers, and interpreting observations. (P.
45)
A pivotal element in active learning is the opportunity for students to apply sociological ideas to the explanation of empirical reality and social issues that face them (Hale 1995; Lenski 1983; McGee et al. 1985 ; Wilson and Reiser 1982) . References to sociology as a "tool" are ubiquitous in this literature, highlighting the belief that the goal of the introductory course should be "to assist students in building a small, but wellequipped tool-kit with which they can become familiar enough to apply the concepts to analytical problems" (Mayer 1986 :252). Others note the importance of encouraging introductory students to think critically (Shepelak, Curry-Jackson, and Moore 1992) and practice the sociological imagination (Brouillette and Turner 1992; Mathisen 1989; O'Flaherty 1992). Interactive approaches to teaching sociology promote these goals (Hilligoss 1992; Smith 1996) , and I hope to demonstrate that a cultural analysis of music is a useful way to achieve them.
Using Music in Sociology Courses
A handful of articles discuss sociology instructors' use of music and lyrics to illustrate concepts and theories. Walczak and Reuter (1994) describe the ways music aids in the teaching of introductory sociology, while Theresa M1artinez addresses applications for courses in theory (Burns and Martinez 1993), deviance (1995), and race, class, and gender (1994). In addition, the contributors to Reuter and Walczak's Songware II: Using Popular Music in Teaching Sociology (1993) describe techniques for using music to illustrate concepts and theories across a wide range of sociological sub-disciplines. Following Elterman (1983), the conventional approach has been to use lyrics of songs played during class to foster informal discussion and underscore the rele-vance of sociological insights. Those using music in their teaching believe that this illustrative approach is quite successful. Martinez (1994 Martinez ( , 1995 reports that her use of popular music helps to facilitate class discussion, creates a unique learning environment,O and encourages students to question their "common sense" assumptions.
Students in Walczak and Reuter's (1994) introductory course responded positively to the illustrative uses of song lyrics. Martinez's (1995) comparison of departmental teaching evaluations suggests that students enjoyed her use of music to foster class discussion. As a technique for encouraging student involvement and interest in class discussion, the illustrative use of popular music remains a strong pedagogical approach. However, its limitations should also be noted. Although students make the links between song lyrics and sociological concepts and theories, if the instructor selects the songs for specific illustrative purposes, students can view the music selection as biased (Martinez 1994 ) and narrow (Walczak and Reuter 1994). More generally, this approach depends largely on a consideration of song lyrics, leaving the audio-visual and subcultural dimensions of the cultural objects unexplored (Walczak and Reuter 1994). Finally, as Martinez (1995) suggests, the use of music in sociology classes would benefit from greater integration with other learning experiences, such as group assignments and analysis/reaction papers.
Rather than just using songs to illustrate sociological concepts and theories, I propose an approach whereby students learn sociology as an analytical tool. In the illustrative approach, the music itself, as a cultural object, is not of central concern once students have grasped the concept or theory it illustrates. In contrast, an analytical approach makes the music an object of sociological inquiry, giving students practice in using theoretical, conceptual, and empirical tools to make sociological sense of it. This approach offers students a more activelearning experience than the illustrative technique. It allows music to be used as an integrative theme for the course and makes music an integral, rather than peripheral, part of the learning experience. Focusing on one music genre allows the class to systematically apply their expanding stock of sociological knowledge to understanding cultural objects sociologically. Using music as the object of a cultural analysis, rather than as an illustrative tool, minimizes the difficulties associated with the latter approach. Although the instructor selects the music genre for the class to analyze, students have significant latitude in directing the cultural analysis, shielding instructors from complaints of biased or limited musical choices. The analytical approach also extends the pedagogical value of using music in the classroom beyond a reliance on song lyrics by allowing students to view music through multidimensional cultural objects produced and consumed by people embedded in particular cultural and social contexts. Finally, the use of written assignments and small-group work helps to integrate music into the structure of the course.
"Life, death, sex...Beer, maybe" (Spheeris 1989). With these words, Dave Mustaine, leader of the heavy metal band Megadeath, sums up the essence of a loud, aggressive, politically incorrect music that epitomizes low culture for many Americans. While hardly unique to heavy metal, these enduring preoccupations, and the "proud pariah" status of its fans, make this music an ideal cultural phenomenon for introductory sociology students to analyze. I use heavy metal music because of the prevailing negative stereotypes about its fans and performers, and because it is often outrageous and shocking--guaranteed to evoke strong (usually negative) feelings and high student interest and involvement from the outset. Another useful characteristic of this music for pedagogical purposes is its longevity: heavy metal music spans 30 years and has met with considerable commercial success, maximizing the likelihood that students have been exposed to it. Students can examine heavy metal as a music-based subculture. The in-class discussion of heavy metal is supplemented by information that students have found on the Internet. I ask students to explore Web sites for a specific heavy metal artist and to summarize their findings in a short paper. They must include print-outs of the relevant material they uncovered. This assignment provides another opportunity for students to have input into the culturalanalysis and produces rich information that they can share in class as discussions ensue about the sociologically important link between cultural objects and the social world. Particularly interesting and useful are the comments from heavy metal fans regarding their favorite artists and the artists' reflections on their music. This information provides insight into the range of meanings circulating in the heavy metal discourse and provides additional information on the social backgrounds of the music's creators and receivers. In addition, students get a sense that they are unearthing new information (I describe it as qualitative data) and making a unique contribution to the class's collective excavation of heavy metal. By the end of the second phase of the cultural analysis, students have an awareness of the social and historical circumstances behind the particular sub-types of heavy metal. They also have a more informed understanding of what this music means to artists and fans. At this point, the class is ready to apply their knowledge of heavy metal to a sociological explanation of the visual symbols they identified at the outset.
In the final phase of cultural analysis, the class focuses on the fans of heavy metal music in an effort to trace the social contexts within which the fans receive this music. Simplifying Griswold's (1987) methodological framework, I ask students to develop a sociological "profile" of an "ideal-type" heavy metal fan. Students draw on the information gathered from our class discussion and their Internet search in order to develop a composite that will help us explain the significance of the central visual symbols in heavy metal. Students are charged with individually developing a fan profile using the format shown in Figure 1 . Each of the four dimensions in this table corresponds to one of the phases of "explanation" that, according to Griswold, must be taken into account by the cultural analyst (p. 26). The outcome of a completed table is, in Griswold's terms, a "reconstruction of intentionality" or a "brief" for a given social actor, in this case, the heavy metal fan. This final phase of the cultural analysis provides students with the experience of taking the same steps as professional sociologists who study culture.
The cultural analysis concludes as students test the explanatory power of their profiles by returning to the core visual symbols they identified earlier. Now they must try to determine the significance of heavy metal's visual symbols for fans of this music. Returning to their small groups, students take on the challenge of explaining the use of one redundant visual symbol to the rest of the class by sharing their individual fan profiles and using them to determine the symbol's likely relevance within heavy metal's cosmology. This discussion clarifies the connections between the visual symbols, sonic conventions, and lyrical themes and fans' "horizon of expectations" (Griswold 1994 :83-85), promoting a sociologically grounded explanation of this music. Once they see the correspondence between their "ideal-type" heavy metal fan and the music as a cultural object, students realize that culture is like a tool kit, a resource from which people choose the "tools for living" that help them make sense of their social experience.
Through the initial immersion in cultural analysis, students learn that heavy metal is more than the mindless music of I always assumed that heavy metal music had no real value and was only for people who dropped out of high school and had no ambition to succeed in life. Listening to those clips you played in class made me start to rethink my attitude, and visiting the web sites only reinforced that change.
Once students come to appreciate heavy metal's cultural significance as "something that tells you where you came from and where you're going; a force that nourishes, heals, imparts life-wisdom, enriches one's inner life, sensitizes the human spirit, and generally makes life habitable" (Reynolds 1997 :109), they are ready to apply sociological ideas to expand this cultural analysis in new directions. While the cultural analysis is pivotal to the course, students must understand that this approach is neither representative of sociology as a discipline, nor is it the only way that sociologists study culture. Organizing the class around topics and readings that represent sociology's methodological, theoretical, and topical diversity and integrating discussions and illustrations of other ways to study culture-such as semiotics, ritual analysis, ethnography, andorganizational studies-ensures that students are introduced to the discipline and able to appreciate this type of cultural analysis.
Expanding the Cultural Analysis of Heavy Metal: Applying Sociological Ideas
The cultural analysis described above serves as a foundation for subsequent integrations of heavy metal during the remainder of the course. This section offers some examples of how the cultural analysis of heavy metal music serves as a unifying course theme and provides opportunities for active learning. Each application, highlighted in the Appendix, uses heavy metal as a case study to which students can apply concepts, theories, and research. In each case, playing additional song excerpts and examining lyrics (passed out in class) and visuals (CD sleeves and album covers) stimulate class discussion. I also incorporate material gathered by students in their Internet assignment and use video footage and written assignments to keep them actively involved in expanding the aforementioned cultural analysis. Each time students return to the analysis of heavy metal, the goal is to advance their understanding of heavy metal's form and content as a cultural object by examining the links between the four corners of the cultural diamond from different theoretical, conceptual, and empirical angles. In the process, students gain a deeper understanding of theories, concepts, and research because they must apply them to heavy metal music and can consider their utility for themselves. Justice is lost, justice is raped, justice is gone Pulling your strings, justice is done Seeking no truth, winning is all Find it so grim, so true, so real Lady justice has been raped-Truth assassin Rolls of red tape seal your lips Now you're done in Weber's metaphor of the iron cage is also reflected in the common heavy metal theme of the rebellious individual's struggle against a repressive social order, such as those depicted on concept albums like Queensryche's Operation Mindcrime (1988) and Rush's 2112 (1976). Applying Weber's and Ritzer's theories to heavy metal reveals an important sociological side of heavy metal's discourse, which questions the supremacy of industrial society and exposes the dark side of modernity. The parallels between the ideas of social theorists and heavy metal artists help students understand that heavy metal is not just "mindless rebellion" or music for "troubled kids," and that the form and content of this music require sociological explanations.
Hot chicks, baby girls, and she-devils: Sex, gender roles, and heavy metal. Depictions of women in heavy metal music are almost universally sexist and in some cases misogynous. Women are represented as onedimensional sex objects, the embodiment of evil, or childlike virgins. To broach the topic of gender roles, I ask students to consider possible reasons for heavy metal's generally derogatory depiction of women. Typically, some students (usually male) formulate a defense of the music on the grounds that it reflects either natural or social differences between the sexes, or it is "harmless entertainment," while others (usually female) condemn this aspect of the music as degrading and stereotypical. This spirited discussion leads to the two-part question: How and why are women and men socially differentiated in our society, and how might a cultural object like heavy metal music provide a cultural resource for learning and practicing gender roles? Examples of heavy metal's construction of sexuality and gender roles can help students think about the "functionality" of differential male and female gender socialization under current social and economic conditions. The object in this final section of the course is not to embark on an analysis of the rap genre, but to show that similar social forces are responsible for both heavy metal and rap, and that both can be conceptualized and studied as types of oppositional or resistant culture. As Martinez (1997) asserts, rap can be understood as a "valid and strident form of oppositional cultural expression" where "rap lyrics narrate a biting distrust, disillusionment with, and critique of major societal institutions and government" (p. 279). Indeed, heavy metal and rap allow fans to symbolically express resistance to dominant cultural forms, ideologies, and identities: a process whereby marginalized people-such as the working-class, women, and gay and lesbian youth---use music and other signifying practices to make "noise" (Hebdige 1979 :133) that challenges society's symbolic order (Fuchs 1998; Redhead 1997; Wald 1998 ).
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Written Assignments
In addition to the Web search described earlier, I use two written assignments to encourage students to expand our collective cultural analysis on their own terms. First, at the end of the theory section, I introduce Robert Merton's functional approach through an exercise described by Levin (1994:94-97). After giving them time to practice this approach in small groups, I ask students individually to conduct a functional analysis of heavy metal music and write an essay. They must discuss whether or not this music is functional for our society and various functional alternatives that might take its place. This assignment allows students to create their own theories (they are typically anxious to do this) as they systematically consider the interaction of culture and social structures. Second, during our discussion of gender roles, I ask students to view Dreamworlds 2: Desire, Sex, and Power in Music Video (Jhally 1995) and to write a reflective essay on their own use of music as a cultural tool for developing a repertoire for "doing gender" (West and Zimmerman 1987). This film examines the semiotics of music video channels, arguing that music videos promote a dangerously narrow range of sexuality. This topic has clear relevance given our class discussion of heavy metal's representations of women and sex. This effective assignment helps students look beyond their common sense explanations for their musical preferences. They often express considerable surprise, and sometimes embarrassment, when they reflect on music's possible influence on reinforcing gender strategies that contradict their espoused gender ideologies (see Hochschild 1989 
Applications
The implementation of the cultural analysis of music raises concerns regarding the application of this model and the types of classes that would benefit from this technique. First, using the references cited, especially Weinstein's (1991) sociological survey, instructors can easily acquaint themselves with the social and historical background of heavy metal music in order to put audiovisual examples into a sociological context for students. In fact, instructors can use their relative ignorance about the music itself---the expertise of the dedicated metal fan is neither necessary nor desirable to implement this model--to encourage students to take the lead in the actual analysis, while guiding students toward sociological explanations of this music. However, a successful integration of the heavy metal analysis into an introductory course does require a working knowledge of the music. Instructors need to be familiar enough with heavy metal to lead student analysts toward tenable conclusions. They must convince students that they are not ignorant of heavy metal music. In short, the success of the heavy metal analysis depends as much on instructors' openness to an interactive classroom environment and their ability to make the sociological imagination real to students, as on their expertise regarding the music. Instructors who are unwilling or unable to integrate a heavy metal analysis into their introductory courses to the degree described above might consider implementing a scaled-down version of the model. These instructors could reduce the number of corners and links in the cultural diamond studied in the initial cultural analysis. For instance, this analysis could be confined to textual analysis, exploration of the fan sub-culture, or consideration of heavy metal's historical development. A second approach would involve reducing the number of subsequent applications of the cultural analysis, such as using it only to introduce the major sociological paradigms. While the former approach allows for significant reduction of the cultural analysis, it reproduces the problems inherent in one-dimensional cultural analyses (see Gottdiener 1985; Griswold 1987). The latter approach retains the complete cultural analysis, but curtails the subsequent application and elaboration, reducing the scope of ideas marshaled to make sociological sense of heavy metal.
Instructors who seek to integrate music into their classes, but prefer not to use heavy metal, can adapt the cultural analysis to other music genres, particularly those associated with contemporary youth subcultures. While they may lack some of the pedagogical advantages of heavy metal, genres like rap, punk, techno, and various types of rock music certainly provide vivid commentaries on the dimensions of (post)modern life that introductory classes commonly cover. Thanks to a growing interdisciplinary literature on popular music, and a proliferation of music Web sites on the Internet, instructors can easily learn enough about a music genre to allow them to assemble the music and visual materials needed to conduct a cultural analysis in class. Sociologically oriented books have been written on music ranging from rap (Kelley 1994; Rose 1994) and punk (Laing 1985; Savage 1992 ) to progressive (Macan 1997 ) and alternative (Felder 1993) rock, and techno/rave music (Thornton 1996) . Since the proposed model for teaching sociology through a cultural analysis of popular music relies heavily on student involvement, instructors should carefully consider their choice of music genre to ensure students' interest.
A second issue concerns the application of the cultural analysis model to different introductory class formats and other sociology courses, and how student composition might effect its implementation. Although I typically have 20 to 30 students in an introductory class, a cultural analysis of music is appropriate for larger classes. In large classes, song excerpts can still be played during class, but visual images may need to be projected using slides or computer presentation software. Students in larger classes may also benefit from greater use of written assignments and listening sessions outside of class (recordings placed on library reserve). This will help to keep them engaged in the cultural analysis, since, without discussion sections, participation in collaborative analysis may be limited.
Other topics commonly covered in introductory courses can also be used to explain heavy metal. The majority of students in my classes are white, many come from rural backgrounds, and many are first-generation college students. A growing minority are returning, "nontraditional" students. Their exposure to heavy metal music through their children, and through their own experiences as adolescents in the 1970s and 1980s, often provides an interesting contrast to that of the younger students. The troika of geography, race, and class makes it likely that most students in my introductory course are somewhat familiar with heavy metal music, though few admit to being fans. However, student knowledge about the music is not necessary because the analysis is designed to inform them about the music from a sociological point of view. Even if heavy metal has not been an immediate part of students' cultural experience, as may be the case in more ethnically diverse classes, it is likely that they will have at least a stereotypical view of the music and its audience, thanks to high-profile media coverage of the music's alleged associations with teen suicide and Satanism. In my experience, the most "metal-illiterate" students' curiosity usually motivates the cultural analysis, particularly once they get beyond their common sense understanding of this music and its fans.
Student Responses to Heavy Metal in the Classroom
Student responses to my use of heavy metal in introductory classes over the last five years suggest that the cultural analysis model is highly effective as an integrative theme in the interactive classroom. Course evaluations offer anecdotal evidence that the cultural analysis approach is popular with the majority of students, promotes active learning, and facilitates a clear understanding of sociological ideas and their applicability to contemporary social issues. First, students consistently mention how interesting and engaging they find the heavy metal analysis and how it helps them to relate to sociological perspectives and ideas, even if they were unfamiliar with the music:
It was an interesting approach to the topics we were learning about because we could relate to it. I liked and enjoyed it. I'm not a fan myself, but it has been very interesting to explore the world of heavy metal.
I think it's a refreshing change of pace. [The music] is also disturbing.
A refreshing way to learn about society and subcultures without your nose in a book.
It was a good way to make sociology very easy to relate to. I loved it! It was exciting, woke me up, and connected well with the concepts. The most direct feedback from students on my use of music comes during the initial cultural analysis. The enthusiasm of most students increases dramatically once I hand out the heavy metal materials for their preliminary analysis. They sustain this level of enthusiasm throughout this section of the course, which is indicated by the high level of involvement in class discussion, the number and quality of questions raised, and frequent dialogue among students. The majority of students hold strong opinions about heavy metal music, which helps them to quickly overcome the preconception that the instructor has a monopoly on sociological knowledge. Spontaneous debates about the meaning of visual symbols and lyrics, the distinctions between "good" and "bad" metal, and stereotypes about "metalheads" often draw in previously reserved students and help to convince the skeptics that sociology may actually have some relevance to their lives. Students get especially engrossed while listening to the music, tapping their feet, singing along, and reacting vocally and physically to songs they do or do not enjoy. These spontaneous responses provide me with grist for subsequent discussion because I can call on individual students to elaborate on their response to a particular song, and the class can discuss the possible reasons for people's different reactions to the same music. This is particularly important because it provides me with an opportunity to reiterate how "history" and "biography" interact to shape musical tastes and the ways individuals interpret heavy metal music and lyrics, 140 TEACHING SOCIOLOGY which serves as an introduction to the fan profile that caps the analysis.
The only consistent critical feedback I have received comes from a few students who question the narrow range of music used in the class. Some students think that I go "overboard" with the heavy metal analysis and would prefer that we analyze a wider range of music and cultural objects. I seek to minimize this sentiment through the written assignment where students discuss their own music preferences and by encouraging students to compare other music genres with heavy metal as we go through the various applications. Student comments about the limitations of my selection of songs occasionally emerge, but because we are working with one music genre, this is less of a problem than an indication that they are thinking more deeply about the music and the connections and contradictions between heavy metal subtypes. The model is flexible enough to allow students to bring in music they feel may contribute to our analysis, and I can update my song illustrations to keep up with the evolution of heavy metal.
It is also worth noting the few minor difficulties that I routinely experience when using this model. Perhaps the most significant challenge is persuading some students to take the analysis of heavy metal seriously as a pivotal learning experience in the course, rather than as an amusing diversion. This attitude usually subsides as we expand the analysis using sociological ideas because students begin to realize that analyzing heavy metal helps them to learn the course material. Some students also have an initial aversion to the fan profile, which they complain will promote the stereotyping of heavy metal fans. This provides a golden opportunity to review the differences between stereotypical and sociological thinking, and given students' frequent use of stereotypes, strengthens the case for a sociological analysis of heavy metal. Typically, once we get through the first application of Marx and Durkheim to heavy metal, the majority of students understand the logic of cultural analysis. By the end of the course, many students have developed quite sophisticated sociological explanations of heavy metal, bringing up many of the same points made by scholars who have studied heavy metal professionally.
Conducting a detailed cultural analysis of heavy metal and integrating this case study into the format of an introductory sociology course, takes the use of music in the classroom beyond its common use as an illustrative tool. Based on student evaluations of their illustrative use of song lyrics in an introductory sociology class, Walczak and Reuter (1994) conclude that in future classes they "will move beyond the simple matching of lyrics to concepts, and will ask students to think more critically about the music itself, its cultural context, the political agenda of the performers and writers, and other points" (p. 268). Following up on these recommendations, I have developed a model that significantly expands the possibilities of using music in sociology courses. In my experience, asking students to conduct a cultural analysis of music keeps them actively involved in the learning process, increasing the likelihood that they will realize the practical value of sociology as a tool for living. The cultural analysis model described in this article adds music to the repertoire of teaching tools available for developing interactive introductory courses. 
APPENDIX. COURSE SYLLABUS FOR
